Preface

To do:

Appoint task force to study half-day versus full-day kindergarten.
Approve preschool teacher candidate list.

Meet with Even Start and Head Start directors.

Read curriculum committee report on High Scope and Mastery Learning
programs.

e Attend mayor’s summit on school readiness—birth to age five.

e Check on state licensing requirements for three-year-olds.

T oday, more and more principals are finding early childhood items like these on their “to-do”
lists. This has come about for two reasons: First, large numbers of children in the United
States are currently enrolled in some kind of early education program. Children’s participation in
preschool, childcare and kindergarten has grown steadily over the last fifty years. Whether
accessing private or public services, today’s families eagerly seek early education for their children,
which has resulted in approximately half of all the three- and four-year-olds in the country (4
million children) now being enrolled in “school”

Second, schools and school districts are more active players in the early childhood enterprise than
was true in the past. Their roles vary from serving as the administrative agent for early childhood
programs; to providing space for nonschool administrated programs; to partnering with local
agencies and providers to enhance children’s school readiness. In any case, schools are not stand-
ing on the sidelines. They are becoming more central to the world of early childhood education
every day.

With this increased activity comes additional responsibilities for principals. Yet, many school
administrators have little or no training in how to design, implement, and evaluate programs for
very young children. Getting It Right From the Start: The Principal’s Guide to Early Childhood
Education addresses this dilemma.

PURPOSE

Getting It Right From the Start: The Principal’s Guide to Early Childhood Education is a practical,
well-referenced manual especially created for busy principals who want to know what effective
early childhood programs look like and how to achieve them in their schools and communities.
Filled with useful information, it offers an insider’s view of the field, by touching on key areas of
operation and discussing ways to avoid the pitfalls that can derail effective school-based early
childhood initiatives. Most important, the Guide provides the kind of information principals need
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to recognize and create effective programs, to “talk the talk;” to provide the kind of feedback staff
need to improve, and to become key players in educating our nation’s youngest students.

USING THE GUIDE

Getting It Right From the Start: The Principal’s Guide to Early Childhood Education can be read
straight through or used as a reference manual as issues arise. In either case, it is meant to be a
book you will return to again and again—one you will keep close at hand supporting your work
in early childhood education.

CHAPTER ORGANIZATION

Getting It Right From the Start: The Principal’s Guide to Early Childhood Education is divided into
fifteen chapters. Our goal is to cover chapter topics thoroughly, by providing critical information
that is immediately useful, without drowning readers in detail. Since topics vary in how much a
principal needs to know, the length of each chapter varies accordingly. Thus, there are short
chapters and long ones, depending on the breadth of the topic under discussion. In Chapter 1, we
provide an overview of the current state of the field, and in Chapter 2, we consider the importance
of quality in doing what is best for young children. How principals can become credibly involved in
early childhood learning communities is the subject of Chapter 3. The full array of early childhood
stakeholders is described in Chapter 4. In Chapter 5, developmentally appropriate practice, a key
early childhood educational concept, is explored, including both pluses and minuses. Chapter 6
discusses how very young students learn and what they should be learning in school. Chapter 7
provides descriptions of effective curricula. Chapter 8 follows up with information about learning
centers and daily routines as vehicles for translating curricula into practice. Chapter 9 focuses on
relevant assessment strategies. How early childhood programs are funded is the subject of Chapter
10. Classroom teachers are the topic of Chapter 11. Next, Chapter 12 describes how to find and
maintain highly qualified staff. Effective indoor and outdoor early childhood environments provide
the content for Chapter 13. Family engagement is the focus of Chapter 14. We close with Chapter 15,
a summary of the actions principals typically carry out in early childhood education.

SPECIAL FEATURES

Each chapter offers a blend of research-based content as well as implications for administrative
practice. Numerous examples, charts, checklists, and resources are included to make key
information clear and useable. All chapters end with a Principals’ Roles section that summarizes
key strategies the successful early childhood leader will likely implement. In some cases, more
extensive checklists and rating scales are necessary to promote and monitor high-quality early
childhood programs. These are provided in a special tools section at the end of the book. We
intend for these tools to be duplicated and distributed as needed. An index has also been provided
for easy reference.



Acknowledgments

This book came about at the request of principals searching for an easy-to-use, thorough, but
not overly detailed reference book for early childhood decision making. We are grateful to
many individuals who gave of their time, expertise, and experience to make the idea a reality.
Special thanks go to the following individuals:

Sherry Aldrich
National Arbor Day Foundation
Nebraska City, Nebraska

Suzanne K. Becking
University of Nebraska-Lincoln
Lincoln, Nebraska

Jeremy Christiansen
Fairbury Public Schools
Fairbury, Nebraska

Marcia Corr
Nebraska Department of Education
Lincoln, Nebraska

Peggy Croy
Holy Family School

Danville, Illinois

Carolyn Edwards
University of Nebraska-Lincoln
Lincoln, Nebraska

Harriette Egertson
Temecula, California

Joan Erickson
Aurora University
Aurora, llinois

Carol Fichter

Nebraska’s Early Childhood Training Center

Omabha, Nebraska

Kris Friesen
York Public Schools
York, Nebraska

Harriet Gould
Raymond Central Schools
Raymond, Nebraska

Ruth Heaton
University of Nebraska-Lincoln
Lincoln, Nebraska

Sharon Cole Hoffman
University of Nebraska-Lincoln
Lincoln, Nebraska

Russ Inbody
Nebraska Department of Education
Lincoln, Nebraska

Barbara Marchese
St. Vincent de Paul
Omaha, Nebraska

Kyle McGowan
Crete Public Schools
Crete, Nebraska

Judy McKee
Eastern Michigan University
Ypsilanti, Michigan

Ramona Miller
Mahnomen Public Schools
Mahnomen, Minnesota



x o Getting It Right From the Start

Kaye Peery Guy Trainin

Zuni Public Schools University of Nebraska-Lincoln
Zuni, New Mexico Lincoln, Nebraska

Sandra Rosenboom Kathy Wilson

Crete Public Schools University of Nebraska-Lincoln
Crete, Nebraska Lincoln, Nebraska

Henry Sanoff Steve Wilson

North Carolina State University Cairo Public Schools

Raleigh, North Carolina Cairo, Nebraska

Deila Steiner Ginger Zierdt

Lincoln Public Schools Minnesota State University
Lincoln, Nebraska Mankato, Minnesota

We are especially grateful to Anne K. Soderman, professor emeritus, Michigan State
University, who contributed Chapter 9, Assessing Children’s Learning. Anne has worked with
schools all over the world, helping them to create authentic assessment strategies for children from
preschool through middle school. We are pleased she is sharing her expertise with you. Finally,
special thanks to the many principals, teachers, and children with whom we worked to make this
book a reality. Their ideas, observations, questions and insights challenged our thinking and
motivated us to share the story with others.



