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Appendix A

Organisation of Learning in Scottish Primary Schools:   

Exploring Setting and Broad banding

Funded by the Scottish Executive Education Department
	Your Primary School

What is the approximate size of your school roll (excluding nursery)?  _______________

What approximately is your free school meal entitlement rate?  _____________________
Which is your Local Authority?  _____________________________________________




Please refer to the accompanying notes which summarise the background to this research and the definitions of the relevant terms.

Organisation of Learning

1a. 
Is there a form of organisation (such as setting or broad banding) which helps to narrow the ability range within subject areas in your school?  

Yes
 FORMCHECKBOX 

No
 FORMCHECKBOX 
 

1b. 
If no, have they been used previously? 

Yes
 FORMCHECKBOX 

No
 FORMCHECKBOX 

if yes , please complete this form with regard to  past practice

1c.
If no and you have never used these practices in your current school please explain why you feel this form of organisation is not appropriate in your situation.

____________________________________________________________________________________________________________________________

______________________________________________________________

2.
Is this narrowing of ability in the organisation of learning:

Setting 

 FORMCHECKBOX 

Broad banding 
 FORMCHECKBOX 

Other


 FORMCHECKBOX 

please specify  

_____________________________
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                                                       ________________________________________

3a.
Where did the initiative emerge from?

            within your primary school community

 FORMCHECKBOX 

the neighbouring secondary school


 FORMCHECKBOX 

the local authority




 FORMCHECKBOX 

the Scottish Executive




 FORMCHECKBOX 

3b.
Which of these aspects influenced the initiative?       Please rank in order of 


importance ( i.e. 1,2,3 etc)

managing staff resources 



 FORMCHECKBOX 

team teaching





 FORMCHECKBOX 

raising attainment 




 FORMCHECKBOX 

transition to secondary 



 FORMCHECKBOX 

             other (please specify) 
_________________
 FORMCHECKBOX 

3c.
Which year was this practice first employed?
 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 

3d. 
In which subject(s) was it first applied?      _________________________________

4a. 
In which subject areas is it used currently?

All lessons
particular aspects (eg spelling) -  please specify

Maths


 FORMCHECKBOX 


 FORMCHECKBOX 
  

________________________________

Language

 FORMCHECKBOX 


 FORMCHECKBOX 
  

________________________________

Other subject areas
 FORMCHECKBOX 


 FORMCHECKBOX 
  

________________________________

4b. 
Across which stages (between P1 and P7)? 



 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 
 Maths


P1  2   3  4   5  6   7

 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 
 Language

P1  2   3  4   5  6   7

 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 
 Other

           P1  2   3  4   5  6   7
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5. 
What aspects / areas were most enhanced by adopting this practice? 

         __________________________________________________________________

            __________________________________________________________________

            __________________________________________________________________

6. 
What challenges do you as a Headteacher face in using setting or broad banding in particular stages?

__________________________________________________________________

            __________________________________________________________________

            __________________________________________________________________

7.
How does this organisation reflect your school's ethos & values?

__________________________________________________________________

            __________________________________________________________________

            __________________________________________________________________

            __________________________________________________________________

8a. 
Are mechanisms of teacher support in place (e.g. staff development and training with regard to teaching in  setted / broad banded classes)?

Yes
 FORMCHECKBOX 


No
 FORMCHECKBOX 

8b.
If yes, please specify 

______________________________________________________________

______________________________________________________________

9. 
Do you plan to continue with this form of organisation in the future? 

Yes
 FORMCHECKBOX 


No
 FORMCHECKBOX 
  Please give reasons

10a. 
Which, if any other subject areas are under consideration for extending this form of organisation?   

____________________________________________________________________
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10b. 
Do you plan to extend this form of organisation to other stages?

Yes
 FORMCHECKBOX 
 Please specify__________

No
 FORMCHECKBOX 

Pupils

11. 
How are pupils tested and selected for inclusion in particular groups? Please rank in terms of importance ( i.e 1, 2, 3 etc)

national tests






 FORMCHECKBOX 

standardised tests like the Edinburgh Reading Test

 FORMCHECKBOX 

class tests






 FORMCHECKBOX 

observation and judgement of the teachers


 FORMCHECKBOX 

other







 FORMCHECKBOX 

         
please specify  ______________________________________

12.       How do you manage movement of pupils?

a.
Upwards_______________________________________________________    

____________________________________________________________________

b.      
Downwards_____________________________________________________  ____________________________________________________________________

13. 
What challenges do you face in considering particular subgroups or individuals? (e.g. gender, siblings, ethnic minorities, different ages etc.)

____________________________________________________________________________________________________________________________________________________________________________________________________________

____________________________________________________________________

Liaison

14.
When does consultation with parents occur?

Prior to implementation?


______________________________

At points of movement between sets?
______________________________
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15.
What is the nature of any liaison / consultation?



Prior to implementation
During

Letters




 FORMCHECKBOX 




 FORMCHECKBOX 

Individual meetings


 FORMCHECKBOX 




 FORMCHECKBOX 


Meetings with parental groups
 FORMCHECKBOX 




 FORMCHECKBOX 

Other




 FORMCHECKBOX 




 FORMCHECKBOX 

16.
What was the nature of any parental concern and how did you deal with this?

____________________________________________________________________

____________________________________________________________________

17.
What was the nature of any positive responses?

________________________________________________________________________________________________________________________________________

Monitoring and Evaluation

18a.
Is any particular member of staff allocated responsibility for co-ordinating this area?

Yes
 FORMCHECKBOX 


No
 FORMCHECKBOX 

18b. 
Position of person concerned  ______________________________

18c. 
What is the nature of this co-ordinating role? ______________________________________________________

18d. 
What kind of monitoring is in place?

Formal  (e.g. reporting/feedback sheets) 

Yes
 FORMCHECKBOX 

No
 FORMCHECKBOX 

    
Informal (e.g. oral feedback/conversation) 

Yes
 FORMCHECKBOX 

No
 FORMCHECKBOX 

19a.
Who else is involved in the monitoring process? In what ways?

Teachers


 FORMCHECKBOX 
 ____________________________________
Parents



 FORMCHECKBOX 
 ____________________________________
Pupils / Pupil council

 FORMCHECKBOX 
 ____________________________________
19b. 
How frequently do you monitor and evaluate?

Weekly


 FORMCHECKBOX 

Fortnightly


 FORMCHECKBOX 

Monthly


 FORMCHECKBOX 

Termly



 FORMCHECKBOX 

Annually


 FORMCHECKBOX 
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19c.
What are the main findings from monitoring and evaluation?

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

20.
What impact if any do you believe setting or broad banding has on pupil achievement ? Please give reasons

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

Teaching Styles

21a.
Is teaching in setted or broad banded classes distinctive from other forms of organisation?




Yes
 FORMCHECKBOX 


No
 FORMCHECKBOX 

21b.
If yes, in what way? ____________________________________________________________________

22. 
What impact, if any, has there been on differentiation strategies used?

____________________________________________________________________

____________________________________________________________________

23. 
What impact, if any, has there been on individualisation?

________________________________________________________________________________________________________________________________________

· Has this made an impact upon thinking about teaching styles  during normal class contact time?


Yes
 FORMCHECKBOX 


No
 FORMCHECKBOX 

In what ways?

_______________________________________________________________________________________________________________________________________________________________________________________________________________
Learning

25. 
What has been the impact upon pupil motivation and attitudes?   _____________________________________________________________________

_____________________________________________________________________
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26.
Has it affected social interaction and friendship patterns between the children? In what ways?

 ____________________________________________________________________

_____________________________________________________________________

27. 
Has the scheme also involved any of the following? Please give details

peer teaching  FORMCHECKBOX 
    peer mentoring,  FORMCHECKBOX 
 buddy schemes etc.  FORMCHECKBOX 
  

____________________________________________________________________________________________________________________________________________________________________________________________________________

28. 
Has it affected pupil self-esteem positively or otherwise?

__________________________________________________________________________________________________________________________________________

____________________________________________________________________

____________________________________________________________________
Transition to Secondary School

29.       In what ways if any has it affected the nature of information communicated   about    pupils to high   school?

_____________________________________________________________________ 
_____________________________________________________________________
30.      In what ways if any has it affected the placement of pupils in classes in high 


school

_____________________________________________________________________
_____________________________________________________________________
31.
Has the organisation of primary classes had any effect upon curriculum provision in high school and in what ways (such as individualisation of provision)?

  ___________________________________________________________________ 

  ___________________________________________________________________

  ___________________________________________________________________

32.
Are there any other comments you would like to make and/or areas we might not have covered earlier?

Other comments:

Thank you for completing this questionnaire.  
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